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Pupil premium strategy statement – Oakbank 

This statement details our school’s use of pupil premium (and recovery premium) funding 

to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school  553 

Proportion (%) of pupil premium eligible pupils 32.7% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2023/2024/2025 

Date this statement was published 16.12.2022 

Date on which it will be reviewed March 2023, Sept 2023  

Statement authorised by S Jump / J Masson 

Pupil premium lead J Masson  

Governor / Trustee lead S Isaac 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £161,060 

Recovery premium funding allocation this academic year £48,720 

Pupil premium (and recovery premium*) funding carried 
forward from previous years (enter £0 if not applicable) 

*Recovery premium received in academic year 2021 to 
2022 can be carried forward to academic year 2022 to 
2023. Recovery premium received in academic year 2022 
to 2023 cannot be carried forward to 2023 to 2024.  

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£209,780 
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Part A: Pupil premium strategy plan 

Statement of intent 

As an inclusive school, our intention is to provide excellent teaching and high expecta-
tions resulting in every child thriving and succeeding irrespective of their starting points 
and barriers to learning. We aim to raise aspirations for all, ensuring that Oakbank stu-
dents leave school as confident, caring and academically successful individuals. Our 
Pupil Premium Plan aims to address the main barriers our children face and through 
rigorous tracking, careful planning and targeted support and intervention, provide all 
children the access and opportunities to enjoy academic success.  

To ensure that all of our students achieve success we have focused our plan on: 

• Delivering high quality teaching – we know that this has the greatest impact on 
students’ outcomes. We will deliver consistent, high quality CPD for staff to de-
velop and embed good practice within the classroom.  

• Creating a reading culture across the school and ensuring that all staff are em-
powered to be teachers of reading. We know that reading skills have a high im-
pact on student progress and we are committed to ensuring that every student 
can access the full breadth of the curriculum. 

• Developing a culture of high expectations across the school and explicitly teach-
ing students to be resilient learners who can self regulate. 

• Having a clear, strategic oversight of student progress so that we can intervene 
swiftly to support students and ensure that they are challenged to make the best 
progress they can. 

• Supporting the emotional and mental health of every student- it is vital that our 
students feel happy and safe at school as well as being challenged to succeed. 

Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Outcomes in KS4 were well below national. Our progress 8 in 2022 was -1.07. 
21% of students secured a 5+ in English and Maths.   

2 Reading ages indicate low literacy levels. Use of tier 2 and 3 vocabulary is not 
embedded in written work nor consistently in verbal answers in the classroom 

3 Students’ resilience and skill in independent learning is currently low resulting 
in disengagement and some poor behaviour, evidenced through records of 
negative behaviour incidents. Learning walks and staff voice indicates that 
engagement is not currently as strong as we would like it to be.  

4 Attendance is 86% for disadvantaged students compared to 91.5% for non 
disadvantaged students. Persistent absence is currently 37.6%. The gap 
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between disadvantaged and non-disadvantaged students is currently too high 
and needs to be lowered. 

5 Student emotional and mental well-being is a current barrier to success, this 
has been especially evident after covid and periods of lockdown 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Decrease the gap between Disadvantaged 
and non-disadvantaged students’ progress  

• Increase % of students getting 5+ in 
English and maths from 21% (2022), 
aiming to work towards a national 
average of 49.6%  

• Narrow gap in P8 between 
disadvantaged and non-
disadvantaged. Disadvantaged 
progress 8 score to be in line with 
national data  

• Internal data shows gap is narrowing 
in all years between disadvantaged 
and non-disadvantaged students’ 
progress 

Improve the literacy level of disadvantaged 
students so that they are better able to access the 
curriculum 

• Reading tests will indicate increased 
reading ages for disadvantaged 
students 

• Tier 2 vocabulary evident in class 
work  

• All subject areas explicitly teaching 
at least tier 2 vocabulary 

Improve engagement in lessons for 
disadvantaged students 

• Improved attitude to learning 
recorded for disadvantaged 
students- in line with non-
disadvantaged 

• Incidences of low- level disruption 
have dropped and are in line with 
peers 

• Observations indicate higher quality 
classwork and more extended writing 

Improve attendance and decrease incidence 
of persistent absence 

• Work towards attendance for 
disadvantaged students to increase 
from 86% to 90% 

• Persistent absence to be in line with 
non-disadvantaged peers and 
national average 
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Ensure that all students have access to range 
of support services to help them manage their 
behaviour and emotional well-being 

• High quality tutor time provision for 
all 

• All identified students accessing 
support through our inclusion offer 

• Student voice indicates high levels of 
resilience and satisfaction with 
school 

• Increased attendance and 
engagement for vulnerable students 

 

 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium) funding 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ [insert amount] 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Use of instructional 
coaching to develop 
and embed high 
quality teaching for all 

High quality teaching and learning positively 

impacts outcomes and instructional coaching 

is an effective method of CPD:  
EEF Quality Teaching 

EEF CPD 

Sutton Trust: great teaching 

1 

Use of school 
improvement leads in 
Maths, English and 
Science to support high 
quality teaching in the 
core 

EEF Quality Teaching 

 
1 

Provide CPD for staff 
on developing 
independent and 
resilient learners  

EEF notes a potential 7+ months 
progress when metacognition and self 
regulation are used effectively 

1,3 

Continued use of 
blended learning to 
develop and embed 
home learning and 
reduce gaps caused by 
covid 

EEF notes limited evidence but rapid 
evidence assessment suggests some 
positive impact from blended learning 
and specifically flipped learning 

1,3 

https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching
https://d2tic4wvo1iusb.cloudfront.net/documents/pages/Teacher-professional-development.pdf?v=1669228821
https://www.suttontrust.com/our-research/great-teaching/
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Remote_Learning_Rapid_Evidence_Assessment.pdf?v=1671028757
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Provide CPD on explicit 
teaching of tier 2/3 
vocabulary across the 
curriculum 

Recommended by the EEF as part of a 
whole school strategy to improve 
literacy 

1,2 

Adapt whole school 
literacy strategy to 
embed a reading 
culture through use of 
tutor time reading, 
subject specific reading 
materials, explicit 
teaching of reading 
across the curriculum 

Recommended by the EEF as part of a 
whole school strategy to improve 
literacy 

1,2,3 

Develop use of effective 
feedback for students 
through staff CPD and 
learning walks  

EEF notes a potential 6+ months 
progress when feedback is used 
effectively in classrooms 

1,3 

 

 

Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost: £ [insert amount] 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Reading Intervention 
for those identified. 
Students selected by 
analysing their read-
ing age, attitude to 
learning and level of 
need.  
 

Improving Literacy across the curric-
ulum alongside the recommenda-
tions in the EEF report:  
Improving Literacy in Secondary 
Schools: 7 recommendation in… | 
EEF (educationendowmentfounda-
tion.org.uk)  
Reading strategies have a significant 
impact on a student's ability to un-
derstand different texts and reading 
materials in all subjects  
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Use of Accelerated 
reader or other 
programmes to develop 
reading skills  

Improving Literacy across the curric-
ulum alongside the recommenda-
tions in the EEF report:  
Improving Literacy in Secondary 
Schools: 7 recommendation in… | 
EEF (educationendowmentfounda-
tion.org.uk)  

2 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/news/improving-literacy-in-secondary-schools
https://educationendowmentfoundation.org.uk/news/improving-literacy-in-secondary-schools
https://educationendowmentfoundation.org.uk/news/improving-literacy-in-secondary-schools
https://educationendowmentfoundation.org.uk/news/improving-literacy-in-secondary-schools
https://educationendowmentfoundation.org.uk/news/improving-literacy-in-secondary-schools
https://educationendowmentfoundation.org.uk/news/improving-literacy-in-secondary-schools
https://educationendowmentfoundation.org.uk/news/improving-literacy-in-secondary-schools
https://educationendowmentfoundation.org.uk/news/improving-literacy-in-secondary-schools
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Reading strategies have a significant 
impact on a student's ability to un-
derstand different texts and reading 
materials in all subjects  

 

Hold regular raising 
standards meetings 
with heads of maths 
and English to identify 
key yr 11 students for 
intervention and 
monitor their progress 

Within our trust, results have improved 
when there has been regular dialogue 
between the heads of core subjects 

1 

Use of Hegarty/ Sparx 
maths to provide 
tailored maths support 
in all year groups 

A positive impact of 5 months using the 
education endowment foundation toolkit.  

https://educationendowmentfounda-
tion.org. uk/education-evidence/teaching-
learning- toolkit/homework  

 

1,3 

Peer mentoring for 
targeted students 
based on progress and 
attitude to learning data 

EEF notes high impact of peer tutoring. 

 

Students will be trained to support 
peers- this will also develop self 
regulation and student confidence  

 

1,3,5 

Small group tuition Provided in intervention time with 
subject specialists, targeted at students’ 
specific needs. 

1,3,5 

 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £ [insert amount] 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Use of family liaison 
officer to support with 
parental engagement 

This will improve attendance and 
support with student well-being. 
Identified as a DofE strategy for 
improving attendance 

4 

Use of SoL to support 
staff in challenging poor 
attendance and 
developing strategic 
plans for improving 
attendance 

The higher the overall absence rate 
across Key Stage (KS) 2 and KS4, the 
lower the likely level of attainment at the 
end of KS2 and KS4. Pupils with no 
absence are 1.3 times more likely to 
achieve level 4 or above, and 3.1 times 
more likely to achieve level 5 or above, 

4 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
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than pupils that missed 10-15% of all 
sessions.’ DfE 

Offering after school 
independent learning 
club to provide students 
with dedicated space to 
study and support with 
learning 

https://www.sec-ed.co.uk/best- prac-
tice/research-analysis-getting-the-most- 
out-of-homework/  

https://educationendowmentfounda-
tion.org. uk/education-evidence/teaching-
learning- toolkit/homework  

 

1,3,5 

Promotion and support 
for extra-curricular op-
portunities  
  

Contributions to educa-
tional visits for those 
identified as PP/FSM  

 

Extra-curricular activities can have a sig-
nificant impact on the health and wellbe-
ing of students.  

Engaging with extra curricular activities 
can also improve attendance at school. 

3,4,5 

Regular staff training 
and reviews through 
pastoral/departmental 
briefings to ensure that 
all staff are providing:  
- a consistent approach 
through our whole 
school behaviour policy  

- high expectations of 
attendance and punctu-
ality, uniform, unstruc-
tured time transitions, 
and student-staff inter-
actions  

 

Regular staff communication and building 
strong relationships are key to effective 
behaviour management in schools- EEF 

3,5 

 

Total budgeted cost: £ [insert sum of 3 amounts stated above] 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/818679/An_Unequal_Playing_Field_report.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/818679/An_Unequal_Playing_Field_report.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/818679/An_Unequal_Playing_Field_report.pdf
https://educationendowmentfoundation.org.uk/public/files/Improving_Behaviour_in_Schools_Evidence_Review.pdf
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

Progress 8: in 2022, progress for disadvantaged students -1.07 compared to a national 

average of -0.55. 21% of disadvantaged students achieved a grade 5+ in English and maths, 

compared to a national average of 29.5% for disadvantaged students and 49.6% for all 

students. Attainment 8 was 31.4 for disadvantaged students compared to 37.5 for 

disadvantaged students nationally and 46.8 for non-disadvantaged students within Oakbank.  

Our outcomes are below our expectations, and we have revised our strategy in light of this. Our 

revised strategy has a far greater emphasis on high quality teaching as we know that this is the 

strategy which has the greatest impact on all learners. Whilst we know that the pandemic has 

seen the gap widen for our disadvantaged students, we recognise that some of our previous 

strategies did not have the impact intended and we have therefore removed some strategies 

whilst placing greater emphasis on evidence based approaches such as our focus on reading 

and improving literacy. 

Attendance: 

Absence among disadvantaged pupils was 5.% higher than their peers in 2021/22 and 

persistent absence 12% higher. Improving attendance overall and lowering persistent absence 

is a key focus in our current strategy to narrow this gap.     

SEMH 

The emotional and mental health impact of the pandemic has been felt by all students but has 

particularly impacted our disadvantaged students. Internal data suggests that engagement is 

improving and incidences of disruption are lessening and this will remain an area of focus in 

our strategy going forwards.  

Our data does not currently suggest that we are on track to achieve the outcomes that we had 

set for ourselves for 2024. We have therefore made changes to our strategy and our spend, 

ensuring that we are prioritising high quality teaching and using intervention strategies at both 

an academic and pastoral level to support and enhance this approach to high quality teaching 

and learning.   

Externally provided programmes 

Please include the names of any non-DfE programmes that you used your pupil premium 

(or recovery premium) to fund in the previous academic year.  

Programme Provider 

Music Tuition The Music Guru 

Tutor Doctor Ravens Point Ltd 
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Motor Mechanic Course Auto skills (Reading) CIC 

Hair & Beauty Course Heads High 

Pupil Counselling  Aylesbury Therapy for Kids 

 

 

 

 

 


